provides the opportunity to understand complex concepts of molecular processes;
develop critical and clinical thinking skills; gain skills in analyzing and interpreting
information, generating creative ideas. Therefore, embracing STEM elements in the
molecular biology curriculum is essential for developing competent, innovative, and
technologically adept medical professionals who can contribute to the advancement of
healthcare.
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The article [1] is devoted to the analysis of common European standards in
professionally-oriented teaching/learning of foreign languages. At this stage of the
development of Ukrainian society, there is a need for specialists who speak foreign
languages in their professional activities. This necessitates the formation of foreign
language competence of students studying non-language majors, in particular, future
engineers. It is noted that the Ukrainian National Qualifications Framework requires
specialists to have appropriate foreign language communicative competence. The
article examines European educational standards in the field of foreign language
education in the process of their development. It is noted that today in Europe there
are various approaches to distinguishing levels of foreign language proficiency [2].
The model of threshold levels [3], the modular system of vocationally-oriented foreign
language learning (VOLL) [4; 5], the Dublin scale of professional levels of foreign
language mastery, the European Language Portfolio (ELP) [6; 7], the scale of levels
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proposed by the compilers of the pan-European document "Common European
Framework of Reference for languages: learning, teaching, assessment" (CEFR)
[8; 9; 10] are considered. The principles underlying these models, their goals,
principles of the technology of their application are formulated.

It is emphasized that when creating a scale of levels of foreign language
proficiency, it is important not only to describe the levels themselves, but also to
develop parameters for their selection. The correlation table of different systems for
assessing levels of foreign language proficiency is given. It is emphasized that different
scales have differences in names and descriptors, but their common feature is the
description of students' competence levels in terms of skills and capabilities. It is noted
that none of the scales can be a universal measure of foreign language competence.
However, the most common scale for assessing the level of foreign language
proficiency is the CEFR due to its suitability for all foreign languages, its focus on
practical mastery of the language through an activity-based approach to learning,
reflecting the interests of various professional and age groups of students. It is noted
that the problem of standardization of foreign language education, taking into account
the European scales of levels of foreign language competence, needs to be solved in
Ukraine at the moment.

The results of the research are implemented in practice within the framework of
bilingual teaching of professional disciplines (in particular, higher mathematics and
physics) to students of the Electrical Engineering Faculty of the National University
"Zaporizhzhia Polytechnic". CEFR tables of descriptors of speaking skills are used
by the teacher as one of the means of assessing the actual level of foreign language
proficiency. They align quite well with the national assessment system. On the basis
of ELP, a language portfolio of a student has been introduced (higher mathematics
course), which provides not only a semester-long set of student works, but also reflects
the process of acquiring knowledge and skills, the student’s progress, his reflection,
gives the student the opportunity to determine his own level of foreign language
proficiency, his strengths and weaknesses, to program further work — as it is supposed
by the concept of ELP.
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PO3BUTOK HABMYOK nPo¢I§C||hHo'|' KOMMNETEHTHOCTI
B NMPOLIECI HABYAHHA MAUBYTHIX CTOMATONOTIB

I'puzoposa Anina Onexcandpiena

OOKMOp MeOUYHUX HAYK, npoghecop Kagheopu
XIpyp2iuHOl CmomMamonozii ma weaenHo-myesol Xipypeil,
Xapxiscbkuil HAYiOHAILHUL MeOUYHULL YHIBepCcUmem

Pexosa JTunana Ilempisna
KaHOUuoam mMeoOudHUX HaykK, OOyeHm,
Xapxigcokuii HAYIOHAILHUL MeOUYHUL YHIgepcumen

Cmoposcesa Mapuna Bikmopiena
Kauouoam mMeoOudHux HayxK, OoOyeHm,
Xapxiscbkuil HAYiOHATLHUL MeOUYHUIL YHIBepCcUmem

Ickopocmencoka Onvea Bonooumipisena
KaHOUuoam mMeoOudHUX HaykK, OOyeHm,
Xapxiscokuii HAYIOHALHUL MeOUYHUU YHIgepcumem,

IaTepreT-ampeca myOikarii Ha caiTi:
https://www.economy-confer.com.ua/full-article/5676/

Ha morounuii mepiog pO3BUTKY METUIIMHM JI0 MaWOyTHIX CHEIIaliCTiB
NaHYIOTh 3alUTH HE TIJBKMA MIOJ0O BHCOKOTO PIiBHS OBOJIOMIHHS TEOPETUYHUMHU
NUTAaHHSIMH Ta BUKOPUCTAHHS CYYaCHUX TEXHOJIOTIH JiKyBaHHS, ajie 1 pe3yJIbTaTUBHUX
HABUYOK y KOMYHIKaIlli, MparHeHHs 10 HEMEPEPBHOTO MiABUILCHHS KBamidikari [1].
B TemnepimiHiXx yMoBax reHe3y CBITOBOI MEIaroriki y CUCTEMI MiArTOTOBKH MalOyTHIX
¢daxiBIiB J1€BO BUKOPUCTOBYETHCS KOMIETEHTHOCTHMM mijaxia. Taka iHTerpaibHa
CHUCTeMa MIATOTOBKH J03BOJisie copMyBaTH y MOJOAMX CIEUIATICTIB YMIHHS
IpaloBaTH Yy KOMaHAl 3 KOJIeTaMH, MOTEHINall 0 MEPMAHEHTHOTO CaMOPO3BUTKY,
3aCBOEHHS HOBITHIX METOJMK JIarHOCTYBaHHS Ta JIKyBaHHS CTOMATOJIOTTYHUX
3aXBOPIOBaHb [2].
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